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Foundations for Youth:

Supporting Foster Parents

A Transition to Adult Living (TAL)

Training

Skill

Foster parents with the Utah
Foster Care Foundation have been
receiving training on working with
adolescents and the issues surrounding
Transition to Adult Living or (TAL)
work. This web training is a companion
training for caseworkers. It reviews the
materials that the foster parents are
receiving and provides information on

how caseworkers can support foster

parents. This support improves services to adefgsdn care and increases partnershipping

between caseworkers and caregivers. When youdwawpleted this training you will have

some additional ideas and skills for supportinddoparents in providing daily care and

guidance to the youth in their homes.

This training will emphasize th
significance of establishing and
maintaining a supportive, nurturing
relationship with youth in care. This
relationship is the cornerstone for
teaching youth the skills necessary to
transition into adulthood. Itis
important to assess the youth’s needs
with the youth and foster parent to

understand how to engage in effective

planning to help the youth achieve

Training Outcomes

Purpose of Transition to Adult
Living

Building and maintaining
relationships with youth

Solution-focused/strengths
based work with adolescents

Involving youth in planning
Adolescent development
development

Impact of abuse, neglect and
trauma

Behaviors of adolescents in
care

» Adolescent identity

Development
Assessing with youth in care

Intervening with adolescents
in care

Teaming to support the

youth'’s transition to
adulthood
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their goals, and how to involve the youth and foperents in the planning process in a
significant way.

It is also important to understand adolescent agraént, and the impact of trauma on
this development, as caseworker and foster paaeltkess the youth’s behaviors. This
understanding will help caregivers and casewortelave realistic expectations of a youth’s
behavior while enabling them to provide structlr@yundaries, and guidance. These behaviors
must also be understood within the context of vagynental health issues youth develop.
Often, youth engage in substance abuse, sexualgmoity and criminal behaviors. We must
have the knowledge to recognize these conditiodstaa skills to address them. Youth who
have been abused, neglected, or maltreated malpiettia effects of trauma in a variety of
ways; so we must be skilled in helping youth fegdmorted through their grief and loss and in
helping caregivers effectively deal with issues ahdllenges that arise.

Youth who enter foster care come from a varietguwtural backgrounds, bringing a
myriad of differing values, beliefs, and practice® a foster care setting. We must understand
that youth need to maintain their cultural ideestwhile learning the values and practices
found in their foster homes and in society. We thmunslerstand the importance of cultural
identity and demonstrate the ability to supporbatiy’s differing values and practices. We can
actively work with caregivers to integrate the yostvalues and culture into the youth’s daily
living in a positive and safe way.

In order for youth to be prepared for adult livibgs essential they have the knowledge
and skills necessary to succeed without being iadant structured home environment and be
able to maintain their own home and all the resjmilitges that go along with that. The first
step in building a foundation for success is assgsd-oster parents learned about the Ansell
Casey Life Skills Assessment tool that identifies skill a youth needs. Interventions to help
them achieve goals are important and we can he§geers and team members understand,
teach and mentor youth to obtain the understanuegled and to develop the necessary skills

for ongoing success.
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Why the Emphasis on TAL
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The first bar in the graph represents the
youth who have left foster care.

The second bar represents the 50% of
youth who are experiencing
developmental delays due to trauma or
life challenges caused by the abuse and
neglect they suffered.

The third bar, the 50% of youth who
have chronic health conditions.

The fourth, the 60% of youth who have
a serious mental health diagnoses.
Fifth, the 53% of youth who have not
accessed help for their mental and
physical health problems after leaving
care.

The sixth represents the 25% of youth
who will be homeless within one year of

leaving care.
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There is an increased focus on the care
and services provided to youth ages 14
years of age and up. This focus is a
result of the national data that tells us
that the youth leaving care are not
experiencing success when they leave
care. Data specific to Utah is unavailable
because youth are difficult to track after

they leave care.

The seventh represents the 37% of youth
who will be incarcerated within one year
of leaving care.

The eighth, the 50% of youth who will
be unemployed.

And the ninth, the 69% of youth who
will be living in poverty.

The tenth bar represents the 37% who
will not have finished high school.

And the eleventh, the 46% who will not
have a diploma or a GED.

And the twelfth, the 2% who will have
graduated from college with at least a

bachelor’'s degree.
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These statistics make it clear why a focus on Ttiansto Adult Living services and an active

partnership with caregivers is so important.

When we talk about the realistic

Balancing Capabilities and
Expectations

capabilities and expectations for adolescents it
important to talk about their physical, emotiona
social and cognitive development. We often se
adolescents in their nearly adult bodies, doing

nearly adult things and we forget they are still i

a rapid period of development. Often we have

expectations that are not based on their actual

capabilities.
One of the rewards of working with youth is to watbem grow and make progress toward
positive change.

Of course, adolescent behavior, even under heatthglitions, is sometimes difficult to
manage. That's why it is so important to undemdtadolescent development and the impact of
abuse and neglect on that development. This krigeléetter equips you to mentor and

support foster parents in working with youth.

According to the National Child
Physical Development Trauma Stress Network adolescents, in

particular, are more vulnerable to the
» Major physical changes

—~ Growth impacts of trauma than adults. In fact,
— Hormonal
Gender Issues

Depression response to stressors and we see an increase
Aggression

physiologically, adolescents have increased

in the blood pressure and blood flow when

they experience stress. In addition,

adolescents often respond to stress and

trauma with more negative affect. The

outcome for adolescents can significantly compéicaeir normal development patterns.
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Here is what foster parents learned about phydeatlopment:

With the exception of infancy, the human body makesmost physical changes during
adolescence than at any other time of life. Grawidiccelerated and hormone production
increases as the body prepares to become fegiless in a youth’s life can result in an earlier
and more rapid maturation. There are a numbersoesin addition to the regular tasks of
adolescents that we need to be aware of when @nsicthe capacity of youth.

As hormonal changes occur youth may struggle wethdgr related issues. These
iIssues may include the usual dating and relatipississues, feelings of comfort or discomfort
with the physical changes that have taken placdl@dmay also involve issues of same sex
attraction.

The hormonal changes that adolescents go througigdouberty can result in
increased depression, especially for girls andharease in aggressive and delinquent
behaviors, especially for boys. It is importantds to be aware however, that family conflict
increases the production of hormones that con&ibutiggressive behavior.

In addition, as adolescents become larger in bigg thay use their size to intimidate others or
they may aggressively impose their will on othespecially if this is what has been modeled

for them or if they have not had a model for appeaip problem solving or for interacting with

others.

Here is what foster parents are learni
about emotional development: Emotional Development

Adolescence is an emotional rollercoaster. | Aggressiveness ll

When you add abuse and neglect it is Self Concept
» Depression

_ _ _ _ » Development of
tactics, especially physical abuse, contribut¢  values and moral

important to understand that hostile parentir

to aggressive behavior. Add that to the Stahdards i

» Major life transitions -
hormones produced when they witness / \ &
violence and it becomes clear why the
adolescents in care struggle with aggression.
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Part of the emotional struggle of adolescenceas thkevelopment of their self concept.
Youth feel that their self-concept is stronger amate positive among people who listen to
them, value what they say and if they feel suppori€aseworkers can team with foster
parents and members of the Child and Family Teamake this happen for youth in care.

Another emotional issue for adolescents in cademession. This is based on
hormones, concerns about their body image, emesgirglrive and relationships, both peer
and familial. Youth are also struggling with thevel®pment of their own set of values and
moral standards. In addition they are facing drnta@ biggest transitions of their lives; in
school, in level of responsibility and in ownerskop who they are and what they do. These
are huge issues that they are dealing with andave & responsibility to work with their foster
parents and the Child and Family Team to help thkam for and be successful in these
learning experiences and transitions.

During adolescents youth are becoming more autonsrand increasing their
independence from their family. To reach this lesfe@hdependence, most youth use the adult
in their lives as models for appropriate adult vedra Many youth in care experience
struggles with appropriate independent behaviotbeis parents, and other adults in their
lives, have demonstrated difficulties managingrtbain anger and regulating their own

behaviors.

Here is what foster parents
Social Development learned about social development:

Early adolescence is when youth develop
» Developing . .
understanding of social | their understanding of rules and when

rules
» Moral reasoning

development normal for adolescents to resist rules
4 « Peers relationships

and how they can be changed. Itis

made by authority figures as they

explore their own beliefs and the

legitimacy of authority.

Duty, sympathy, empathy and the

need to act on these feelings when seeing a nedaeaoming part of the adolescent’'s moral
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reasoning process. Remember it is not yet pashaf they are. This capacity for seeing
through the eyes of others develops during adats@ong with the youth’s sense of self.

During adolescence youth begin preferring the compd the opposite sex rather than
spending time with peers of the same sex. Theinlgging, developing relationships and
exploring their sexuality. It is our responsilyilibs the adults, to help them develop and
maintain safe and appropriate boundaries. Adotgsa® through a normal period of
adjustment to issues related to romantic attraamshinvolvement. Trauma and stress can
interfere with the establishment of healthy relasioips and increases the vulnerability to a
youth being in a violent relationship; with boys madikely to become the abusers, while girls
are often more likely to tolerant being abused.

Peer support is so important to youth that they d@mgnything to fit in. Adolescent’s
academic progress and behavior can be affectelddydeer group. Peers usually encourage
youth’s academic performance, or discourage itnéedahe point of making fun of them if
they want to do well in school. Peer support, lac#l of support, can affect many areas of a

youth'’s life.

It would be nice if social skills

classes would remedy this situation, but Social Development and Social

. . Regulation
it is a bigger problem, a problem of
social regulation which includes: * Processing social
information
e Processing social information « Emotional regulation
. . * Empath '
e Emotional regulation pathy
 Self-control
e Developing a perspective of + Communication

* Problem solvin
empathy g

e Self-control

e Communication skills
e Problem solving skills
It is well accepted that adolescents have increpsedinvolvement in their lives during

this stage of development. Maltreatment, chaatigrenments, or unhealthy family dynamics

Foundations for Youth: Supporting Foster Parents June 2009 7
Child and Family Services



can interfere with a youth’s perception of peerd #ieir importance. Some may turn to
substance abuse to avoid dealing with family issoeperhaps they may engage in other anti-
social behavior to escape violence at home. Theayatso isolate themselves from peers to
avoid the embarrassment of talking about their i@busr neglectful environments. Or
perhaps, there is a perception that peers may kinewfamily’s “secret” and so they avoid
interactions with them. In any case, if their bebes are perceived by the larger peer group as
“problematic” there is a greater risk of rejectidmereby increasing the likelihood that the
youth will seek out peers with similar, unhealtlinaacteristics.

These are issues that you, the foster parent antthénapist need to be aware of.
Caseworkers and foster parents can work togethenettde a holistic intervention that helps the

youth develop the appropriate social skills and tnal stability to overcome rejection by

their peers.
Understanding of adolescent
Cognitive Development cognitive development has changed over
_ _ the past few years. Caseworkers can

» Brain growth » Learning to learn

« Critical thinking and ~ « Brain development help remind foster parents to apply these
problem solving skills vulnerable . .
developing + Future planning principles with youth.

The thought processes of
adolescents begin to change dramatically
during adolescence to include what is

described as formal operations, which is

very abstract, hypothetical, and future
oriented thinking. Youth who have been traumatizade often missed opportunities to
marshal these thoughts in productive ways. In maanys, brain chemistry has also prohibited
the development of these processes. Youth may eowne argumentative, combative, and
critical of others as they attempt to use these aailities to resolve emotional distress or
resolve problems.

The brain is making significant changes during asloénce. The areas of the brain that

are changing involve organization, planning, selficol, judgment, emotional regulation,
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information integration, language, logical thinkiagd consciousness centers. In addition to
the actual physical process of neuron developniethiecbrain, hormones are also impacting
how well the brain functions. The highest regioh¢he brain are developing during this time,
which means that youth are still developing crititénking skills and problem solving skills.
They are constructing their own identity by exphgriand forming their own beliefs, values,
and determining where they fit in the world. Thaeg exploring ideal possibilities to plan their
own future. They are becoming better and betten&a.

Abuse and neglect can impact brain developmenhdwailolescence by releasing
hormones which increase a youth’s vulnerability@sychiatric disorders, interfere with the
organization of the developing brain, increasingss sensitivity and activating genes that
contribute to abnormal development. Becoming &ebétarner is dependent on not having to
split their focus between survival, abuse and retgésues, and worries about family members
and safety.

Another issue for adolescence is that of plannimghe future. You have just heard
that youth’s brains are still developing; in fdoey will not reach their full development until
about the age of 21. Researchers tell us that beazithis it is too early for an adolescent to
commit to a career. Some kids know what they waut,most are still exploring. We can
help youth by supporting them in making a committrierfurther education in areas of
interest to them, narrowing their areas of intetest smaller number of possible career

choices; after all, many college students changi thajor 4-5 times before they find their life

long career.

Jen’s Case
Jen is fifteen years old and has be
« 15 years old

e 2yearsin care

Jen has struggled with depression off an| « Recurrent depression

) ) * No reunification with
on since she came into care. Jen Struggl parents

in Foster Care for two years.

with feelings of guiltsometimes thinking | © Sister adopted - living
in another community

that it is her fault her family was ‘torn « Recent move to new
foster placement

apart.’” She has no extended family exce
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just her parent’s and one younger sister. Her paraon longer have reunification services and
her sister has been adopted by a family who limesni other community.

She was recently moved from one foster home tohanotlt was a good move for Jen,
one that she wanted, but a transition nonethel€ls.foster family would like to adopt Jen
later, if she chooses to be adopted.

Foster parents sometimes care for

Jen is 15 and is struggling with depression.

What developmental factors may be youth in their home who are suffering

contributing to her depression? (choose all that from various degrees of depression. We
apply)

a) Physical development and hormones can help them understand that this is not
a) Emotional Development which include sense only a normal adolescent situation, but it

of self and life transitions . .
Is severely aggravated by issues of abuse

a) Soci?I Development and the struggle to self- and neglect. Depression is impacted by
regulate

all four of the developmental areas of

a) Cognitive Development and transitioning to
adulthood adolescents.

In Jen’s case, physical

development may be a contributing factor. Hormaares discomfort with physical changes
can result in depression. This is aggravatedutlyeome from homes where they were made
to feel less attractive or desirable than theirpee

The emotional development of an adolescent igifiléth issues that can contribute to
depression. These can include their changingesttiem and how that process is impacted by
the abuse and neglect they suffered. It can lheein€ed the emotional rollercoaster of
adolescent peer relationships and their increasnglrive, moral development and their
desire to be loved by someone special.

Social development is tied closely to emotionaledepment for adolescents. For
adolescents who have been raised in environmergsavdbuse and neglect is the rule, the
natural process of social development is even miffieult as they struggle to self-regulate,
communicate, problem solve and mature. Withouborggexamples of how to effectively use
these skills and mature in a healthy way, youtbaire can struggle in these areas.
Caseworkers can help foster parents understandrtbisneet these challenges with the youth

in a strength based and empathetic way. It isiaiportant for caseworkers and foster parents
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to be examples of how to self-regulate, effectivadive problems, communicate and act as a
mature adult.

Most adolescents know that they have family tolfaltk on if they struggle in the first
few years after high school in determining whayth&ant to do in school and in their careers.
This is not always the case for the youth in cddepression can be an issue for youth as they
think about their future without support. When thank about an adolescents cognitive
abilities it is important to remember and talk witlster parents about the stress youth may feel
as their brain makes changes, is confused by angeaeglect issues, and as they struggle to
feel ready to make decisions that will affect tastrof their life around education and career.
Caseworkers can work with foster parents and the t® create a network of lifelong,
enduring supportive relationships for youth, hélpm explore careers and education, and take

care of survival issues with them so they can mdhg focus on the approach of adulthood.

Ask Jen how she is feeling so you

What can a caseworker do to support the foster

parents in helping Jen? (choose all that apply) can assess her symptoms. If Jen's

symptoms are interfering with her ability to

a) Talk with Jen and the foster parents about how Jen’s symptoms
and depression are influenced by her developmental process so

they can normalize the depression for themselves and Jen taking function then c is the best answer.
into account Jen’s history

b)  They can handle it, don't intervene unless they ask b) IS nOt a QOOd answer. Durlng

c) Discuss Jen's symptoms to decide if a therapeutic or medical your month|y visit with the foster parents
intervention is needed

d)  Ask Jen how she is doing and what is going on with her so she you should discuss the issues the youth IS

can see how her past is effecting her present and talk about
strategies for helping her improve her sense of self, cope with

upcoming transitions and develop self-regulation strategies dealing Wlth, Stl’ategieS to meet those needs,

and how you can support the foster parent.

a) and d) are both answers that are
good if the youth’s ability to function is not congmised. For the caregiver and youth to
know that a history of abuse and neglect can leatkpression, that it is not abnormal, and that
it can dealt with can be helpful to both the yoatid the caregiver. Helping Jen tell her story
can help her understand how her history is impgdigr emotionally.

When the response is c) or d), work closely withybuth’s therapist.
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Foundations for Youth: Supporting Foster Parents

Part 2

Labels

Responsible Engaging

Hard working

sislsisl

Team player

Youth come to us with many
different labels. They also acquire labels
while they are in our care. Some of
these labels are helpful, some are not.
One of the challenges that we are faced
with is seeing past the labels and
focusing on the individual youth. It is
also important that we help the youth
recognize labels they have received that

are not helping them. We want to help

them move past the labels of abused, neglecteducoudisordered, foster kid and other

negative labels to identities that help them, sa€hesponsible, hard working, engaging and

team player. This is a challenge for the caregiaed the Child and Family Team.

How can you work with a youth, caregiver and tearhdlp a youth lose these labels?

In the Foster Parent’s training the
discussed this analogy of the labels yout

have. A youth’s self-perception is often

out of sync with our expectations. Itis o(.

responsibility to support the youth in
slowly rebuilding their picture of
themselves and help them become the
person they are, rather than the one that

the labels have led them to believe.

We can help youth through many of

the difficulties they face by supporting caregiverproviding rules and boundaries, building

trust, modeling appropriate behavior, managingesgectations, good communication and

listening. We can also help youth and caregivgrediuing a youth’s cultural experiences and

Foundations for Youth: Supporting Foster Parents
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helping them find ways to integrate them into tlexiperience in foster care. This helps the

youth to feel not only valued, but trusted, seaud to realize they have a place of importance

in the relationships in which they engage.

When Al comes into care he has a number of
labels including delinquent and disruptive. You

work to change these labels by . . . ?
(choose all that apply)

a) Discussing Al's strengths each time you meet with Al,
the caregivers and the Child and Family Team

b) Ignoring the labels

c) Supporting Al and the caregivers in helping Al develop
skills that create positive labels for Al

d) Reminding Al and the caregivers about the labels so
they can focus on them in an attempt to eradicate the
labels.

Often the labels that youth have are
part of their survival skills. One way to
help youth develop better coping skills is
to focus on their strengths and talk with
them about how these strengths can be
used to cope more effectively. This
concept makes a) a good answer.

b) is a good answer on occasion,
because the things that are the focus are

the things that are strengthened. However,

ignoring them is not enough. Labels and skillg #ra positive and healthy need to replace the

old labels. This makes c) a good response as \Beltause things which are focused on are

strengthened, d) is not a good answer.

Because of the trauma of abuse an

neglect, youth often turn to drugs, alcohol,
sexual promiscuity, delinquency, or self-
destructive behaviors to help them cope.
addition, many may develop mild to seriou
mental health disorders, such as
Oppositional Defiant Disorder, Major
Depressive Disorder, Conduct Disorder, o

Substance Dependency. Others often hay

Effects of Abuse and Neglect

* Drugs and alcohol

Sexual promiscuity

» Delinquency
Self-destructive behaviors
Mental disorders
Developmental Delays

developmental delays. It is sometimes

difficult to help youth cope with these conditionkile attempting to help them succeed in

school, improve their social relations, or seek lespent. It is important to consider our

Foundations for Youth: Supporting Foster Parents
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response and the response of the caregivers aowemth the youth to support them in
succeeding, even if we may be disappointed whendbenot meet our expectations. It
becomes extremely important to understand the itapoe of balancing the youth’s

capabilities with our expectations.

For us to provide quality services to
Effects of Maltreatment adolescents it is important to understand

adolescent development in the context of

Physical maltreatment and the potential outcomes

so we can distinguish between normal

Emotional | Maltreatmenf | Social behaviors, delayed development and abuse

and trauma related behaviors.

Cognitive

Trauma can be defined “as any

stressful event which is prolonged, Effects of Maltreatment
overwhelming, and unpredictable.” By th Physical
time a youth reaches adolescence they  Physically
may have endured years of abuse, negle ~ Health Issues

_ Sensory/motor Maltreatment
and trauma. The impact on their coordination

. — Brain growth interference
development can result in decreased J

physical health and of more frequent

iliness. Abuse and neglect may also lead

mild to serious delays in coordination,
balance, and other fine and gross motor skills.nuMiition in a youth’s background may delay
the onset of puberty and impair some internal ofgantions such as the operation of the
Immune system. Trauma and stress can interferebsatim growth and development. A youth
can become a “hostage to a brain state over whahhave little to no control.” It is

important to understand how the brain’s function ba altered by traumatic experiences.
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When faced with any stressful event, includingdecits of abuse and neglect, the brains
produces stress hormones such as cortisol andinepgpine that are intended for short-term
use during emergency situations. When they arsistamtly activated by abuse, neglect or
trauma they can damage and even kill brain céllspeated traumatic experiences reinforce
this process, over time, so that it requires lesklass serious situations to activate the same
response. A caregiver's movements, facial expoassibody language, and even the mere
presence of an adult, can activate a threat respoRisis response can interfere with the
brain’s ability to regulate stress. Trauma impéhes ability to think clearly during stressful

events. Stress produces a fear response in the grattis often displayed using anger,

frustration, opposition, and aggression.
Effects of Maltreatment

. As youth enter adolescence some
Physical
. Cognitive formal operational thinking should
— Critical thinking u emerge. However, abuse and neglect
. altreatment
formation delays _ _
often cause delays in such functions.
Cognitive Youth may remain concrete thinkers

which relates to “here and now” thinking

and immediate gratification. It can also

delay the ability to engage in cause and

effect relationships. Thought content and procesae appear like that of a much younger

child. As a result, some youth have

learning difficulties. Effects of Maltreatment

Physical

Some youth who grow up in

maladaptive environments may be filling Emotional | < Maltreatment

the role of parent and caring for younger| ° Emotional
— Parentified youth

— Pseudomaturity

siblings or children in the home. Some of Cognitive

the developmental skills they should hav

learned may have been missed. This
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pseudo-maturity can prevent youth from engagintpéndevelopmental tasks critical to their

social and emotional development. It also foolsatielts around them into thinking that the

youth has greater capacity than is really availéble youth on an ongoing basis.

Effects of Maltreatment

Physical

Emotional | \Maltreatment Social

» Social
— Relationship difficulties
— Behavioral issues Cognitive
— Acceptance issues
— Mistrust

Youth who have been abused and
neglected sometimes have difficulties
forming and maintaining relationships; the
very relationships that enhance their
ability to adapt to changing environments
and social norms. As a result, youth
sometimes engage in a variety of
behaviors that gain them acceptance but
that can be self-destructive, antisocial, or

risky. For example: when a youth has

been sexually abused, acceptance may mean engagiegual activity that not only may be

dangerous; but lead to shame, guilt, and pooriselie. These behaviors can be compounded

by the youth’s general mistrust of adults so thaytsee interventions as attempts to control,

monitor, or restrain them.

Foundations for Youth: Supporting Foster Parents
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Foundations for Youth: Supporting Foster Parents
Part 3

Children who have
experienced trauma may be living in
a state of fear. Fear, which may loo
like anger, is at the core of an abuse ]
and neglected child, and may be wh Trauma = Fear = Behavior
Is driving their responses and
behaviors. In addition to fear,

traumatized youth may also

experience increased worry,

frustration, jealousy, envy, shame, anxiety, blameé depression. Interestingly enough, these
are all fear based emotions.

As caseworkers we can help youth, caregivers ard taembers by reminding them
that abused and neglected youth often act outasf fet the logical part of their brain that
most adults use when responding to situations eelihfys. We must look at the youth’s
underlying needs, what lies beyond the behavioesponse when considering our response to
a youth and in determining and enforcing consegeend his allows the adult response to
create a learning opportunity for the youth. Gasponses must come from a place of self-
regulation. Caseworkers can support caregivelesaiming more about self-regulation and in
practicing self-regulated responses to the feagdassponses of youth.

You may hear the term self-regulation often. & ierm that refers to remaining calm

and maintaining self- control when a situationtressful or difficult.

Our brains respond to trauma in one of two waypohyr hyper arousal. Hypoarousal
Is associated with the freeze in the “fight, fligintfreeze” model of trauma response

Hyperarousal is more closely related to the flighit of the trauma response.
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Boys are more likely to be hyperaroused and gmsnaore likely to be hypoaroused,
but this is not a firm and fast rule. In addittondefiance, resistance, depression and

withdrawal, a hypoaroused youth may under or oveyeangage in self abuse and mutilation.

Hyperaroused youth are often
Hypoarousal vs. Hyperarousal angry, hyperactivite, fidgety, and hyper-
From “Beyond Consequences vigilant as well as aggressive and
volatile.
Youth can go back and forth
Hypoarousal Hyperarousal between hypo and hyper arousal.
Defiance Anger
Resistance Hyperactivite
Depression Fidgety Youth who have experienced
Withdrawal Hypervigilant
prolonged stress and trauma can actually

suffer damage to the regulatory portions
of the brain that help regulate their responsesaBge of this youth can become unable to
“think clearly and learn effectively.”

Caseworkers can help team
members remember that there are tw Window of Stress Tolerance
important factors to the healthy

development of the brain, and the

repair of the traumatized brain: a B

positive environment and positive _
Window of
Stress

relatlonShlpS. Tolerance

Traumatized youth have an
I

Average Child Traumatized Child

Beyond Consequences Institute

Most youth may be able to endure oo o o0

extremely limited stress tolerance.

more prolonged periods of stress before reachimmgaking point. The traumatized youth can
only endure limited stress before reaching thekingapoint. For example, an average youth
may come home from school to find that someonech#en the rest of the ice cream. Her
response may be one of complaining or whining,usuially it will quickly subside and does

not cause her to remain in a stress state. A @#imed youth who comes home to discover the
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ice cream has been eaten can quickly reach th&ibgepoint and engage in acts of rage,

aggression, or anger.

Prolonged Stress

* High sensitivity to perceived threats

» Threats = stress producing dysregulation
Prolonged dysregulation = oversensitivity

to stress
* Change in youth’s environment = stress

Here are some important things to
remember about traumatized youth.
They have a high sensitivity to perceived
threats. Perceived threats become stress-
producing events which lead to a state of
dysregulation.
Prolonged dysregulation, such as living
in an abusive or neglectful environment,
can produce an oversensitivity to stress.

Youth can often sense stress

before caregivers speak. Change, such as a carghisth parent, caseworker or friend's

entrance into the youth’s environment can caudesassreaction.

Emotions that are connected with

painful events often trigger fear which ca
be seen as anger, anxiety, worry, and
sadness.

It is important for caregivers and
caseworkers to recognize the roots of
behavior as opposed to the behavior itse
It can be a vicious circle: a youth’s ange

increases their fear/anger, which increas

our fear/anger, which increases fear/ang

*Emotions connected to painful events trigger

fear

*Fear = anger, anxiety, worry and sadness
*Fear and anger build on each other

Youth

responds with
fear/anger

Prolonged Stress

Caregiver or Youth
Caseworker responds with
responds with increased
fear/anger fear/anger

in the youth.

Behaviors and symptoms displayed by youth who Iaektraumatic experiences

include lying, stealing, hyper-vigilance, self-hamggression toward others, poor peer
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relations, lack of conscience, and learning ditties. Caregivers and caseworkers can see

Prolonged Stress

activities and relationships.

these behaviors as dysfunctional or
abnormal. However, caseworkers and
caregivers can look at behaviors through

a different lens. This lens reminds us

Anger (—— Trauma that a youth’s behaviors may be a result
HEE Lens of their fear and anger, which is a result
of the abuse and neglect they may have
This “fear state” can dictate all of the youth’s suffered.

A youth’s “fear state” can dictate

important for caseworkers to understand

with their altered stress states.

Take a minute to consider the
outcomes on this slide.

These outcomes are not uncommg
for adolescents who have experienced
trauma. Remember at the beginning of th
training, when we talked about 60% of th
youth having a serious mental health
diagnosis within one year of leaving care
Helping foster parents understand that

these potential outcomes do not indicate

their activities and relationships. It is

this sp #mel the foster parents can help youth deal

Outcomes for abused and
neglected adolescents

» Oppositional Defiant » Major Depression
Disorder « Substance Abuse
* Post Traumatic Stress « Suicide
Disorder

» Conduct Disorder

* Attention Deficit « Learning Difficulties

Hyperactivity Disorder

» Separation Anxiety
Disorder

» Attachment Disorders

a

bad kid, they indicate that a youth has experiemicdna.

Knowing these potential outcomes

may require an intervention, and to see t

can help casewskked caregivers see issues that

hesessasimeeding to be addressed, rather than

abnormalities that create fear or barriers. Sonmestjroaregivers and caseworkers only see the

behaviors without recognizing what is be

behaviors, without recognizing the under

low thefate. If we continue to “chip away” at the

lying tre=sponse, the behaviors usually persist, or
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change to something else equally as inappropdtier; causing stress for caregivers that is

similar to that being experienced by the youth.

Caseworkers can be a sounding board for fostentsgr® help them process the stress

they are feeling, how they are reacting, and hay thiant to change their reactions.

Caseworkers can practice desired changes withrfpatents.

Brenda has been sluffing school fairly frequentyhen the school calls the foster

parents, their first reaction is to be very angmhvdrenda. They talk about grounding her,

Example: A regulated response

* Talk about Brenda’s
concerns

» Arrange to alleviate or
address Brenda’s
concerns

» Talk about how the
adults are responsible
for the situation

 Offer support and
concrete help

taking away her privileges, sending her
to detention and even having her
removed from their home for her bad
behavior. Fortunately, they call her
caseworker.

The caseworker reminds them that
Brenda is still very overwhelmed by the
abuse she suffered. Brenda blames
herself for talking about the abuse and

causing such chaos in her birth family.

Brenda is frightened for her younger siblings fdrom she has been the primary caretaker for

many years. The caseworker and the foster pataktabout how Brenda is probably having

a hard time concentrating in class with all theseri®s on her mind. She is probably not

doing well in school either, if she cannot concatatron the teacher and the work.

Together they decide that the best approach waukd balk with Brenda. They can

talk about how she is feeling about being in fostee. They could also offer to help her with

the school work. If she is not able to concentimatgchool, extra help to successfully complete

the homework may help Brenda.

There are mamcele ways to approach this situation

without approaching Brenda in a punitive, probl@oused manner.

Talk with your coworkers about this scenario aralitteas they have for talking with

the foster parents.
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As caseworkers, we can often support foster parergsoncrete manner by offer
connections to services such as tutoring; whichdcba provided by the school, a volunteer,
or paid for with TAL funds.
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Foundations for Youth: Supporting Foster Parents
Part 4

Unfortunately, youth are not only

Possible Implications of Trauma, dealing with issues of abuse, neglect and

Child Abuse, and Neglect development. They are mourning their

* Guilt — my behavior resulted in family situation, and often experiencing
placement, not parent’s

stress over the part they played in
* Inconsistency in feelings
entering care.
» Help youth resolve conflicts in

feelings Feelings of guilt can also emerge when

« Support youth in addressing grief youth are faced with the realization that

and loss issues ) .
their families have been torn apart.

Youth can develop the belief that their
behavior, not the parent’s, are the reason foptheement. In those cases, where their
behavior has resulted in placement in a foster hansenot uncommon for them to feel guilty
for causing chaos in their families. In eitheregaguth must reconcile these feelings with
their parents’ actions, often experiencing incaesisies between their feelings or desires and
the reality of their situation.

The outcomes of trauma, separation, and loss grertamt behavioral indicators that all
the adults in a foster youth's life must recogmizerder to assist the youth with their
resolution. The development of a nurturing, tmggtielationship will be the foundation upon
which effective intervention will take place.

Caseworkers can talk with foster parents about thewyouth’s reactions are normal
reactions for the youth, considering what theygmag through. They can offer sympathy,
lend a listening ear, validate the caregiver’'s gaodk and frustrations and refer them to
services, as appropriate.

Caseworkers can have discussions with foster patkat normalize a youth's
behaviors, offer what the caseworker has learnedtaiehaviors, trauma, grief and loss and
these issues relationship to underlying needs laaidhe youth are not bad, they have just been

through a lot.
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Grief and Loss:
Shock and Denial

Flat affect

home
Initial compliance
Denial the separation will continue

appropriate services

» Appears to make a good adjustment to the

Caseworkers may support youth by referring them [o,

We can share with caregivers, that
during the Shock/Denial phase of grief
and loss, youth may behave compliantly,
but are often “disconnected” from events
or surroundings. They may also deny
the loss and say it is of little, if any,
consequence. Their overall affect or
demeanor may be flat and there may be
an absence of a broad range of emotional

responses. For example, events that

would normally evoke a pleasurable emotional respaio not; or painful events do not evoke

troubling emotional responses.

We can talk with caregivers about

how the Anger/Protest stage may begirn
when the reality of the youth’s
placement can no longer be denied. Af
this point youth often begin to display
anger. Anger may become random, or
directed toward a number of sources,
including caregivers, birth parents,
caseworkers, people in positions of

authority, and others. Behaviorally,

Grief and Loss:
Anger and Protest

Aggression

Destructive behaviors
Defiance with authority figures
Lying, stealing

Easily frustrated
Hypersensitive

Promiscuity

youth may begin to act out more aggressively, b&coan-compliant and oppositional, and

may engage in anti-social behaviors such as shioglismoking, drug and alcohol use, or

other criminal acts.
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Grief and Loss:
Bargaining

* Youth becomes eager to please
» Compulsively “good” behaviors occur

» Attempts to negotiate agreements with
caregivers

» Blame themselves for separation and
believe they can reverse it by behaving
differently

We can help foster parents
understand that when youth are in the
bargaining stage they may recognize that
their attempts to gain control of their
lives is not working. They may attempt
to resolve it by engaging in bargaining
behaviors. Many youth feel responsible
for their placements and believe that if
they change something about themselves

it will help determine the outcome of

their situation. Caregivers may notice behavichalnges in youth that include ritualized

attempts to engage in “good” behavior.

This carmlyouth’s attempt to alter their reality and

change the outcome of their placement. They maguegethat their good behavior will fix the

situation and they can then go home. In addityonth may engage in attempts to verbally

negotiate agreements that may influence placeneasidns. For example, a youth may say,

“If I get better grades this term, then can | gonleg’ or, “If | agree to go to counseling will |

be able to live with my mom again?”

Caseworkers can help foster parents

identify depression as one of the stages
grief. The symptoms of depression are
generally well known to most people. Ag
youth seemingly believe they have little
control over the outcome of their
placement they may begin to have feelin
of hopelessness, futility, and despair.
Youth saying things like, “It doesn’t

Depression is a normal part of the grieving process as long

matter what | do, I’'m not going home

as it dos not persist.

Grief and Loss:
Depression

Overwhelming sadness

Lack of focus or motivation

Changes in sleeping and eating patterns
Withdrawal

Lack of energy

Feelings of helplessness and despair
Regressive behaviors

Easily distracted

Poor academic performance

anyway,” or, “Why even try, it won’t make any difemce.” Caregivers may notice youth

starting to isolate themselves and lose interedaily activities. They may become less
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motivated and show little initiative or follow-thugh. In addition, youth may begin to think

about death, suicide, or other ways to cope wilr tthespair. Youth may also turn to drugs

and alcohol as coping mechanisms, especially ¥ e lived in environments where they

have seen their parents engage in these behaviors.

Grief and Loss:
Reconstruction

* |dentification with family
» Strengthening of emotional attachments
* Increase in goal-directed activity

We can help foster parents have

hope in regards to the youth in their

home by talking about the reconstruction
phase of grief and loss. Because the pain
of loss can become intense, most people
begin to restructure their lives to remove
it in some way. Youth may begin to
strengthen their relationships, especially
if they have begun to recognize the

significance of the relationships with

foster parents and others. They may also bedoetome less overwhelmed by tasks or

responsibilities and dwell less on past problentsl@@come more future oriented.

We can encourage foster parents to work througistdmges of grief and loss to help

youth get to the reconstruction phase. We canralsind them that grief and loss is not a

linear process. Youth may jump from one phasentileer, go thorough phases in a circular

manner or skip some steps all together.
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Foundations for Youth: Supporting Foster Parents

Part 5

Look closely at the FedEx logo.
Can you see the arrow? We have seen
logo thousands of times, but may never
have noticed that it contains an arrow.
The arrow has been there all along.

When youth misbehave or act out,
caregivers and caseworkers tend to only
see the stress. Caregivers and casewor

must change their perceptions of the

behaviors to more effectively help youth

manage their stressors. They must see the posibigétave been there all along.

Just as with the logo, we need to move beyond bk@os and see the youth in terms of

their capacity. We must look for the positive imttens behind their behaviors. We must ask

ourselves what need a youth is trying to meet wiglarticular behavior.

NEEDS/WANTS

U < ———1CHOICE

BEHAVIOR

!

CONSEQUENCE

Foster parents were taught about
the child parent attachment cycle.

Caseworkers can talk with foster
parents about how youth are used to
being rewarded and given attention for
bad behavior. Caseworkers and
caregivers can talk with youth about this
cycle, and help them see the value of
good behavior to get what they want, and

then, most importantly, to follow that up

with rewarding good behavior and ignoring bad bératat is not risky.
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We can support foster parents and youth in cacensider consequences by
encouraging foster parents to talk with youth alibatconnection between their behaviors and
the consequences. This is best done later, whesittragion is over, when things are calm, and

a youth can look at the situation in a less passe@way.

The dynamic of chronic
dysregulation often leads to poor socia Remember

skills, lack of conscience, and learning _ .
» Chronic dysregulation often leads to poor

difficulties. As long as a youth is in a social skills, lack of conscience ,and
learning difficulties
state of stress he cannot relate well to

peers or form and maintain more posity * State of stress may lead to youth who do

_ . ) . not learn effectively
social relationships. However, this doe

* Improvement in these areas requires

not change the youth’s need for .
prolonged states of regulation

relationships.

This state of stress also interfere
with a youth’s ability to learn effectively due tieeir being in a constant state of survival. This
also applies to their ability to demonstrate comsce. When you are thinking about survival,
how can you concentrate on learning, appropriat@waer, right and wrong or other people’s
expectations.

Improvements in all three of these areas requipged states of regulation.
Therefore, when youth escalate their behavioreabimes extremely important for caregivers
and caseworkers to regulate their responses td aetivating the youth’s stress response.
Caseworkers can remind caregivers that sometinesigans ignoring the behavior while
attending to the youth. Rather than applying thresequence, attempt to soothe the youth with
assurances that they can feel safe. When boitatfegiver and youth are regulated it is
appropriate to revisit the behavior and explain why important that the youth feel safe

enough to no longer display those behaviors.
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Core Conditions

Respect
Genuineness

Empathy

You will recognize these words as
the Core Conditions from Practice
Model. These concepts have been taught
to foster parents. You can be a resource
to them in helping them see that these
core conditions are essential in building
relationships with youth.
We can model for and help foster parents
understand that to build a relationship

with a youth, the youth needs to see us

adults being congruent in what we say and do, beamgdefensive and spontaneous. We can

be aware of our feelings and respond to youthrespectful manner that opens up, rather than

closing, communication.

To learn more about what foster parents learnedtahe core conditions:

Youth need to believe that that there is valueaichéhuman being, especially

themselves. We can do this by respecting andnglilie youth as a person; separate from any

evaluation of the youth’s behavior. We can commata to youth that we accept them, like

them, care about them, and have concern for tHeespecting a person does not mean

sanctioning or approving their unhealthy or inapiate thoughts or behaviors. Values and

beliefs that convey respect include belief in thkofving:

¢ all human beings have worth;

e each person is a unique individual,

e people have the right to self-determination anchéde their own choices;

e and people can change.

Respect can be communicated and demonstrated by:

e Communicating warmth.

e Showing commitment.

e Recognizing and using the youth’s strengths.
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Being open-minded.

Genuineness can be demonstrated by:

Being ourselves and not taking on a role or aatmgrary to how we feel or believe.
Making sure that our nonverbal behavior, voice tané verbal responses match or are
congruent.

Communicating trustworthiness and acceptance.

Being able to express ourselves naturally, witlastificial behaviors.

Being non-defensive.

Self-disclosing in a purposeful and brief manner.

It is important to be empathetic with youth anckpt to experience their world and

develop a sense of what a situation means to teernmat we can communicate an

understanding of and compassion for the persorpsr@nce. It is important to recognizing

their experiences, feelings, and nonverbal comnatioic.

We need to communicate our understanding of th&opés experience with words (our

communication will reflect our understanding ofithdeas and feelings). Having empathy

helps create a climate where the youth is willind able to explore their issues and problems.

Communicating with empathy creates more opennegsaple.

tell their story. Exploring skills help you
engage with a youth and include active
listening, mirroring, and use of reflection.
Encourage caregivers to listen to and
respect a youth’s story, as well as
exploring with the youth the impact their

story has on the youth’s life.

foster parents to guide a discussion with @

Exploring is useful in helping youtH
Engaging Skills

Feedback

Guiding allows caseworkers and
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youth to help them both understand what the yoathldeen though and the strengths and

needs the youth may have. Caregivers can askgtrapgestions and encourage responses.

Focusing helps a foster parent use a conversaiibrevyouth to develop

understanding, plan, and better understand whavates and moves a youth.

Feedback to a youth reinforces and maintains dkbedavior. It motivates and

empowers youth to action and helps them see whetiiking for them and what is not. Foster

parents are in a unigue position to provide youth wngoing feedback.

Think about the core conditions that you learnepractice model and how you can

reinforce what foster parents have learned to figoport to them?

Foster Parents are trained to use

Solution-Focused Skills solution-focused questions with youth.

With caseworkers and foster parents

Solution Defining working together, using solution-focused
» Past Successes
Exception Finding Questions
Miracle Question
Scaling Questions better services to our youth. Some of the

guestions, and supporting each other in

improving this skill, we can provide

advantages to using solution focused

guestions with adolescents that we can

talk about with foster parents include:

Supporting youth in identifying their own solutions

Helping youth identify past successes

Helping youth look at how problems occur, what lgdto the problem

Providing youth with hope that things can be déefer

Helping youth develop a vision of how things migletdifferent than they are right now

Helping adults engage with youth and youth engaitfe adults

The foster parents working with youth on your caadlhave received training to use the

solution-focused skills that you use. You can talkoster parents about how they use

solution-focused work and if they would like to gtiae it with you.
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According to Dr. Bruce Perry, “We are
neurologically hard wired to be in
relationships.” The absence of relationshi| |§
has far reaching psychological, .
physiological, and emotional consequence ¢
When we develop relationships with youth
they can manage behaviors much more
effectively. A child’s blueprint of

relationships is generally much different

Youth need relationships

We all need relationships

than our own. A youth’s behavior can

challenge our attachment system and cause ourrbltép match theirs if we focus on control,

rather than relationships building. When youthéhbeen traumatized the effects on brain

function can seriously impair their ability to resyl to relationships in anticipated ways.

Neural pathways, which are necessary to help reggukrious emotional responses, including

those that help a person feel safe and secure,dereoverwritten by neural responses to

trauma. When the brain is activated to respontiresat, a person may lose the ability to access

those portions of the brain that help a youth ragutheir responses. Behaviors associated with

a threat response are aggression, opposition, maitrad, defiance, and anger. In order to help

youth develop a different blueprint for relatiorshi caseworkers and caregivers must

“What helps people get
better is the availability
of the relationship”

Dr. Bruce Perry

Foundations for Youth: Supporting Foster Parents
Child and Family Services

understand the components of a strong
relationship and how to implement

them in effective ways.

Through positive repetition,
caseworkers and caregivers can build
the trusting relationships that will lead
to behavioral changes.

In fact, according to Dr. Bruce Perry,

June 2009 32



he can provide many marvelous interventions, biktafyouth is missing relationships in their
life, the interventions do not create change. l@ndther hand, no matter how inadequate the
interventions, if the youth has relationships, ¢hange occurs. Relationships are the key to

healthy development and change for the youth ia.car

Supporting youth in building a

: . . Working with Adolescents
network of supports, relationships with

professionals, family members,

Build Team
community members, and other healthy Communicate
Engage

relationships is the most important thing Be understanding
Be consistent
Respect culture and values

Build familial relationships

that we can help them do to set them u

* % % % % % %

for success. This is the reason that

practice guidelines require us to identify
Relationships, Relationships, Relationships

at least five caring individuals for each

youth.

Engage with the youth; make visits that are abloeint Consider their wants and
needs, rather than always taking care of busirBesspontaneous and fun. There is a time and
a place for business, but most visits with youthusth be about building relationships, valuing
the youth, and putting them at the center of thne tive spent with them.

Often youth in care have not learned to communicatank of fun ways to
communicate with the youth and teach them thisakdkiskill. It is good to be able to
communicate in many different ways; verbally, intimg, over the phone, via text or emalil
message, and in other ways. Make it fun. Itse anportant that communication be honest, it
is their lives, tell them everything that you cantlsey know what is coming and help them
prepare.

Understand the basis of their behaviors, the pesititent behind what youth do.
Communicate acceptance to them. Many youth in cBbeen rejected due to their behaviors,
experiences and choices. Caseworkers and carsg&erunderstand that these behaviors,

experiences and choices are a part of the fegilid are experiencing.
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Be consistent in what you say and do, do not gietndése, an adolescent’s behaviors
are not about you, they are about their fearsy tieeds, and their past. Part of communicating
honestly with a youth is keeping your word. If ygay you will do something, do it. Make
your actions and your communications match in dewtlin attitude.

Youth who enter foster care come from a varietguwtural backgrounds, bringing a
myriad of differing values, beliefs, and practice® a foster care setting. We must understand
that youth need to maintain their cultural idesstwhile learning the values and practices
found in their foster homes and within Child anariig Services. We must understand the
importance of cultural identify and demonstratedbdity to support a youth’s differing values
and practices.

Youth who have a relationship with a family memlsren if it is only about birthdays,
holidays, phone calls, and letters do better tl@ritywho have no relationship with their
family members. Our job is to work with youth acatregivers to develop relationships,
especially relationships with family, in a way ti@tafe and helps the youth develop a plan for

having a safe relationship with these family merslzdter they leave care.

Foster parents were taught in their

Creating a positive atmosphere training that rewards are the most

that supports change powerful method for change. It is not
Recognize positive behavior uncommon to struggle with recognizing
Recognize positive characteristics the positives of youth when they are

Positive statements
Individual notes
Spend time with youth

acting out. To create positive change

a bk wbdpE

with youth we must first reward the
things that are going well first. If youth

discover that only the negative behavior

gets attention, then they will have more

negative behaviors. To change this it is importardreate a positive relationship with the
youth that is based on recognizing the youth’'shgfifes. A youth is more likely to engage in

positive behaviors when the positive behaviorsgaténg attention. Some ideas for helping
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create a more positive environment for a youthliated here. To read more about these
topics:

Describe the positive things you notice a youtmdoiFor example, if a youth has done
a great job on a task, point it out by saying stinetlike, “Johnny, great job helping with the
dishes. That was great,” or, “Thank you for mowihg lawn” or, “Your room looks great,
thanks for picking it up.”

You can also identify positive characteristicsted child by saying things like, “I'm
sure glad you are a part of our family,” or, “YoeI'so fun be around,” or, “I sure like the way
you did your hair.”

Create a box for the family where individual famihembers can contribute positive
statements of their own. Have pieces of scratgepaear the box so any time a person
notices a family member doing something positiveafioother it can be written on a piece of
paper and placed in the box. Read them togethaifa®ily once a week at the dinner table.
Caseworkers can contribute to this as well, lettangily members know about great things the
youth has done that the family may not be aware of.

Parents can also write individual notes to you#t #xpress praise and encouragement. For
example, a note that says, “Great job at your practal,” that is placed on the youth’s pillow
before she goes to bed is a good way to recogigieiye behaviors. Notes can be used in a
variety of ways to encourage youth. Sometimesesdants find it easier to communicate if it
Is not face to face. Having a journal that adwitde in and place on the youth’s pillow, the
youth can reply and leave the journal on the pagiltow, desk or other designated place.
This can make positive communication easier fooatly who is not used to positive
communication.

Spend time with the child when they are behavingasitive ways. We rarely, if ever,
ignore negative behavior, but tend to constantrimok positive behaviors. Help youth
understand that the positive behaviors are thastegét attention. Give the positive behaviors
attention, - go together to get an ice cream, rpk&y, a game, show the adolescent that positive
behavior is important enough for you to take timoaf your schedule, exclusively for them.

It is especially valuable if it is spontaneous -wiaediately following behavior — or if needed a

coupon that they can trade in when the youth wiants
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Foster parents learned in their
training that they can take an active rols Principles of Discipline

in helping establish some important

Clear expectation in advance
No adult tantrums

Immediate connection between behavior
necessary for self-governance. Ways and consequences

principles of behavior management in

order to help youth develop the skills

that caregivers can use their relationsh Avoid grounding

building skills to engage in more

effective behavioral interventions are

listed above. Select each of the bulletew
points to read what caregivers heard about eac¢brfactheir training.

Caregivers can define expectations before behaliEreme an issues. This can be done
in several different ways. First, hold regular fignmeetings where the youth and the foster
parents come together to discuss important isstieese help caregivers and youth to review,
clarify, and revise expectations based on inpuhftibe youth, family members and
caseworkers. Second, take time to discuss expawtgirior to the behavior occurring. For
example, if a youth has a specific curfew, the giasr can discuss when the youth should be
home, what needs to happen if the youth knows whkkye late, or the consequences if the
youth fails to arrive on time. Caregivers can th@se opportunities to constantly
communicate with youth—part of building a relatibipswith them—and help ensure that they
understand the expectations in advance of outcomesnsequences. In addition the
caseworker can use Child and Family Team Meetiogsipport the caregivers in this area and
so that the youth has an opportunity to providelinpto rules and consequences. They can
also check that the caregiver is developing realestpectations with the youth. Caseworkers
can encourage caregivers to have individual speaifes. It is best if 10-year-old and a 17-
year-old do not have the same rules, since theidsiand development are not the same.

It is important for adults to stay in control dktr behavior in order to more effectively
manage the behavior of youth. Engaging in argunteetaehavior with the youth gives their

behavior power. Once a youth sees they have twerpo control the behavior of an adult, the
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youth will continue to engage in the very behavibia caregivers would like to eliminate.
Caregivers and caseworkers need to remain in@atdtegulation” in order to manage their
emotional responses to various behaviors. Inbiserace of regulation an adult is in a state of
“dysregulation” where stress, in the form of a yositoppositional, aggressive, or angry
behaviors cause a caregiver to reach a stateadiannce. Caseworkers can help foster parents
practice this skill. It is easier said than dorteewone is in the middle of an emotional charged
situation with a youth and it helps to have praithe skill before it is needed.

Consequences, for both positive and negative hehahould be immediate. In order
to understand the link between their behaviorstaadutcomes the consequence should be
linked immediately to the behavior. Caseworkers lvalp foster parents understand how
important it is not to prolong consequences. Srbailkf, and easy to manage consequences
generally work better than lengthy consequenceghtiend to build resentment and are
counterproductive to a trusting relationship. Widwing a specific privilege, rather than all
privileges, related to the youth’s behavior mayeravme, produce the desired result. For
example, if a youth violates their curfew, the youatay lose the privilege of going out the next
night. Caseworkers can help foster parents seeftbetiveness of a immediate but short
consequence.

Avoid grounding, it should only be used when iadisatural consequence for a behavior
and should be associated with a short, specifiog@&f time or single event. Grounding is not

only more punishment for the adult than it is fo youth, but it is counterproductive in

building a relationship and in curbing

Limits vs. freedom
Protected risk taking As caseworkers we need to

Brain developing until early 20s remember and remind foster parents and
» Developing critical thinking ) )
the Child and Family team members that
adolescents need enough freedom to
complete the tasks of adolescent

development. It is important for

Foundations for Youth: Supporting Foster Parents June 2009 37
Child and Family Services



caseworkers to work with the foster family and @teld and Family Team to set appropriate
limits, but that still allow the youth enough spaceomplete the tasks of developing their own
values and beliefs, learning to make decisions,expibring their limitations.

The caseworker, foster family, and Child and Farmiam need to work with the youth to
create situations where the youth can take safgralted risks; it is an important part of their
developmental process. Overprotecting the youtreamses the risk taking and increases the
danger related to the risks.

The adolescent brain does not complete it's deveéopal process until somewhere in
the early 20s. This is important to remember asovesider the youth’s development. Itis
important to know each individual youth and provitle protection, supervision, nurturing,
independence, and freedom appropriate for the iohai youth to support them in reaching
their greatest potential.

We often see procrastination in youth; it may symptom of their development,
taking extended periods of times to think critigahrough a decision. It might be indecision
because of lack of understanding of all the elemeoaimbined with their need for adult
guidance but counteracted by their desire to makedependent decision. This offers a
learning opportunity for a caseworker or fostergpdr For example, the adult could say, "this
would be a hard decision for me to make, here ameghings you might want to think about,
here are some possible choices, and these aretiratipl outcomes, think about it. If you

have any questions, don’t hesitate to ask.” Thmydcask solution focused questions like:

“What has helped you to make decisions
John was caught smoking a cigarette in the
back yard. He has done this in the past and

work for others? How do you see this been told his behavior is not acceptable.
(choose all that apply)

in the past? How have you seen this

working best for you?”

a) A Child and Family Team meeting will be held to
discuss his inappropriate behavior and determine the
consequences

How do you work with yOUth who b) A referral will be made to the juvenile court

has been SmOkmg’ agam? c) John will lose his privileges and not be allowed to
spend anytime with friends or family in fun activities

In this scenario, selecting d) would be
d) John will remind the foster parents and caseworker

the best response Since this is not the about the consequences that were agreed upon
) following the previous smoking incident
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first time that John has been smoking, the fosheemt, caseworker and youth have agreed
upon a consequence. The actual consequence is mopartant as the fact that it was pre-
determined by the foster parents, caseworker aothytogether and that the youth knows
exactly what to expect if he is caught smoking.nsgmuences may include a court
intervention if the youth was arrested for the ppas smoking incident, so b is a possible
correct answer because smoking is a status offddaeing the youth be the one to remind
everyone else of the consequences reminds the ttwaitthey have responsibility for their
own behavior.

a) and c) are not responses that are sensitiveetodeds and development of the youth

in our care.

Samantha is exhibiting a number of irritating How do you work with youth who

behaviors that concern you and her caregivers. engage in behavior you have difficulty
However, none of these behaviors are not creating _
a threat of harm, nor breaking major rules. (choose tolerating?

all that apply) ) )

a) A Child and Family Team meeting will be held where her SOmetl mes we want to set flrm
inrritating behavior will be discussed to determine the i
consequences. boundaries and exert control. Other

b)  Since her behaviors are not creating risk and are not infractions of
major rules, the behaviors will be ignored and at another,

appropriate time, the strain the behaviors put on relationships will times we are able to see the behaViOrS as
be discussed.

C Since her behaviors are not creating risk and are not infractions of i i i
) major rules, the behaviors will be ignored and immediate rewards a message ora negatlve Coplng Skl” a
will be given for positive behaviors. .
d) Samantha's privileges will be restricted until she stops the yOUth has deVGIOpEd. Understandlng the
irritating behaviors.

underlying messages helps us more

What would you do?

effectively work with the youth.

In this scenario, selecting c) would be the begpoase. Moving the focus to her
positive behaviors and ignoring the negative badrayibecause they are not creating a threat
of harm, will gradually increase the positive amti@ase the negative behaviors.

b) is not a bad answer, but the discussion woulbddmeficial only if a strong
relationship has been established and the discusstb the caregiver has meaning to the
adolescent.

a) and d) are not responses that are sensitiveetodeds and development of the youth

in our care.
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Foundations for Youth: Supporting Foster Parents
Part 6

One young lady who grew up in
Example: The need to help

foster care described leaving foster car
youth prepare

like this: “We youth do not have the

luxury of putting life on ‘pause,’ like on
 Skills

a DVD player, and crashing on our - Relationships

parent's couch until we're ready to push
‘play’ again! We are on ‘fast forward’

and must acclimate to this reality!”

If my son is ‘crashing’ he can put

his problems on pause, and let someon€
else either solve them or at least support himceQhe youth in care leave care, they must
sink or swim all on their own, and do it immedistel

We can prepare them in two ways. We have talkedtdielping them make
connections that will last past their leaving cavée can also help them learn the skills they
will need. Foster parents, caseworkers, and GmttiFamily Team Members can work

together to support the youth in being prepardd/¢oon their own.

) Foster Parents have been trained
Supporting youth to prepare to

i i in th f r . In their trainin
live on their own e 5 focus areas eir training

they saw demonstrations on teaching

« Transition to Adult Living (TAL) skills and engaged in practice around
focus areas

Ansell Casey Life Skills Assessment

Skill development How can you support foster parents in
» Planning with youth for transitions

teaching youth the skills they will need.

heading youth in the right direction?

There are a number of things that

caseworkers can do, skills that have been
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covered in training. A few of these things are ptating, discussing and planning with the
Ansell Casey Life Skills Assessment with the yoatid foster parents. This identifies areas
where the youth needs support. In addition, tseurces available through the Casey
Foundation give foster parents activities to daefp youth learn skills they will need as they
transition to adulthood.

Caseworkers and foster parents can coordinatet®tfmteach youth through purposeful
visits, Transition to Adult Living classes, commiymactivities, school opportunities, and other
resources. In addition, they can solicit the pgyéition and expertise of Child and Family
Team members.

Caseworkers and foster parents can talk with yabthut what the youth, and what the
adults, see as necessary to the youth’s succésssitioning to adulthood, about the youth’s
concerns for their future, and about how to setyth&h up for success in their transition.

Take time to talk with your coworkers about theiceesses and ideas about helping

foster parents and youth around the transitiordtdtaood.

Foster parents learned about the Ansell Casey Life Skills
Ansell Casey Life Skills Assessment, Assessment

and their shared responsibility in taking o
and supporting the youth in taking the
assessment. This is a valuable tool thg

Is used to assess youth’s daily living

skills and help the Child and Family

Team plan to support the youth in

meeting these needs. The Practice www.caseylifeskills.org
Guidelines, Section 303.15 stipulates

that all youth in care will complete the Ansell €gd.ife Skills Assessment within 30 days of
their 14" birthday.
Section 303.72 explains that each youth will cortgptee Ansell Casey Life Skills

Assessment each year from 14 years of age unyilldave care. This section of the Practice
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Guidelines also stipulates that the assessmentg®gll be the foundation for the youth’s
Transition to Adult Living Plan.

The Ansell Casey Life Skills Assessment can be doatwww.caseylifeskills.org

ey Life Skills
To begin the Assessment, select

Welcome ta Casey Life Skills

Ferz yon o 1 find frer and fasy te 1 sf tan s 1o help yoi ne peoplz prepars fir
aculhoue, The life 54 s assessmenls povice inslenl kecbecs Cuslom wed
Iearning plats prwice 3 clearovtlin:g of rest s fp s, ard tha 7o maatying
leguhiog resoawes die gvd a2 T lres o zla eieir al vosl

“Assessments” from the tool bar.

Lite Sk lie Listesry

. ‘ casey famiy progamy

Life Skills

ssinalils (ACLSA)
ra gl Al gl s sese ved.

From the drop down screen you can
select the Ansell Casey Life Skills

Assessment in either English, Spanish, or

EA b zlillz ot youths 2 young acults, They =re
fically ccorc d within s2cords. The ascescmanis arc

French.

Waen ya ars reacy -n becin. dirz nne f fas fal antng | nks

icn new users: Th= links to ze |2 ar= provided to e p you Eecom=
sl midliLhe &CLSS,

1 Tmpartant Nata: This seh st shand 92 dswed wish Larsrana Navigatar nr
Microscft Inzamat =vplorar varsions 4.3 o1 grastas.

BT
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€ oo rLi ' |
\ casey famiy programs . ,‘ L Ife S kl I IS

Hormi Learning Plan | Resources | Group Data Reports
Assessments: Ansell Casey Life Skills Assessment The Casey L|fe Sk|”s page

If you do not know which asssssment to taks, plesss click hare for balo

macomin e Sanemenac Shacaments appears and you can then select the

to sccess printable Assessments & Supplements.

appropriate assessment for the individual

Youth Caregiver
ACLSA -1 0 o)
ACLSA -1l o) o
ACLSA -1l o o yOUth.
ACLSA -1V o) O
ACLSA - Short o o

Adobe Acrobat Reader is required to view the assessment score reports.
Click hers to download the free Adobe Acrobat Reader.

€ oo rLi '
\ casey famiy programs . ,‘ L Ife S kl I IS

Horme Leaming Plan | Resources | Group Data Reports

Assessments: Ansell Casey Life Skills Assessment

If you want a reminder about which !

assessment to use for which ages group

. : Youth Caregiver
select “click here for help” and the page AcLsh o o
E ACLSA -1 (o] (]
with the age groupings will be displayed.| - deisa § ;

»> Begin Assessment

Adobe Acrobat Reader is required to view the assessment score reports.
Click hers to download the free Adobe Acrobat Reader.

® 2000-2009 Casey Family Programs. All rights reserved

iu..,m.ﬁ,mm 3y Life Skills

Assessments:

Remember that the assessments
are taken based less on the youth’s

Which Assessment Should You Take? . .
1f you mere sskec to ke = csnain szszssmem, b2 sure 1o ke it seszm]  CHIFONOlOQiCAl @age and more on their
In general, we recommend taking the assessment that bast matches the deve
assessment. For example, if 2 13 year-old youth is at an advanced developmd HH

L s s s sanwreny developmental ability.

- ACLSA-T (ages 8-3)

- ACLSA-II (ages 10-12)
- ACLSA-1II (ages 13-15)
- ACLSA-1V (sges 16+) Special Note: The name of this assessment has been
"ACLSA-IV." Only the name has changed, the content remains exactly the sam|

up.
- ACLSA Short Assessment [ages 11-18)

Instructions:
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‘.,mm sey Life Skills

Home [niated Learning Plan | Resources | Group Data Reports | Training

So back on the Assessments

Assessments: Ansell Casey Life Skills Assessment

If you do not know vhich assessment to take, pleass click

page, where you can select the

= to access the Assessment Supplements.

o access printable Assessments & Supplaments.

assessment appropriate for the youth

Youth Caregiver
ACLSA -1 o o)
ACLSA - i o 9]
ACLSA - o) o
ACLSA-IV o ®
ACLSA - Short @) o

(" >> Begin Assessment

robzt Reader is required to view the assessment score reparts.
Clicke here to download the free Adobe Acrobat Reader.

¢

' casey famiy programs

Hame Learning Plan | Resources

Assessments: Ansell Casey Life Skills Assessment

If you do not know which assessment to take. please click hers for

Click on the “Begin Assessment”

- button to start the assessment.
AELSAiIH 8
ACLSA-IV @
ACLSA - Short O

Adobe Acrobat Reader is required to view the assessment score reports.

hers to download the free Adobe Acrobat Reader.

‘caseﬂa"h‘orogram: . C aSey S ki I | S

You are then taken to the Terms

Please read this important information before going to the next page

By Clicking "Yes, I Agree" Below You Are In Agreement With The Following Terms and Conditions.

and Conditions of Licensure. Click on

LIMITED LICENSE - TERMS & CONDITIONS

s

" ” . . Copyright: Copyright © 2000-2005 Dorothy I. Ansell and Casey Family Programs. All Rights
the YeS I agree button Whlch Wl" Reserved. All versions of the Ansell-Casey Life Skills Assessment ("ACLSA"), including

1 this online version, are the Joint Works of authorship of Dorothy I. Ansell ("Ansell") and
Casey Family Programs ("Casey"). =1

a”OW you to proceed_ Limited License: Ansell and Casey (the "Authors") hereby grant to the user ("You" or

"Your") a worldwide, non-sublicenseable, revocable, royalty-free, non-exclusive license to
use, reproduce and display the ACLSA and its associated instructions (the "Materials™) for
non-commercial, personal or educational purposes only; provided that, any reproduction or
display of the Materials will include these License Terms and Conditions. All other uses
of the Materials are prohibited, unless you first obtain prior written consent from both
authors.

Limited Purpose of Materials: The Materials are designed for educational purposes only. J

Yes, 1 Agree
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Ansell-Casey Life Skills Assessment (Caregiver 4)

Fercent of Survey Completed: 0%

Login Information

Important Note: Shortly after completing the assessment, the Score Report will "pop up” on your computer screen. An e-m.
required to get your Score Report.

1f you have questions about the Youth ID, Organization 1D, e-mailing the ACLSA Score Report, or having Youth and Caregiver
Score Report, click on the help buttons below.

If you have a Youth ID and/or an Organization ID, enter those in the boxes below. Please note that at least seven charactg
the Organization ID.

1. Youth ID:

2.0rganization ID:

If you want the Youth and Caregiver(s) scores to be on the same Score Report (a matching score report), enter an e-mail ad

The next screen is where you enter
the youth ID number and the organization

ID number.

This ID# is the youths seven digil, ¢
SAFE person ID number, their persona
identification number or PIN.

The organization ID number is

1. Youth ID:

\GaseytaMily oragrams C asey S ki I | S

Ansell-Casey Life Skills Assessment (Caregiver 4)

Login Information

Important Note: Shortly after completing the assessment, the Score Report will "pop up” on your computer screen. An e-m.
required to get your Score Report.

diffe re nt for each re Ion If ou need a If you have questions about the Youth ID, Organization 1D, e-mailing the ACLSA Score Report, or having Youth and Caregiver|
g . y Score Report, click on the help buttons below.
If you have a Youth ID and/or an Organization ID, enter those in the boxes below. Please note that at least seven charactg

reminder of these regional ID numbers,™ """

Fercent of Survey Completed: 0%

[youth's seven digit SAFE person ID# (PIN) |

they can be found in Practice Guideling

2.0rganization ID:

[Region ID #

PG 303.15 ]

section 303.15, numbers 3 and 4. 1Fyous vt the Youth and Caredgiver(s) scores to be on the <ame Score Keport (s matching score report), enter an o-ml o

If you want the Youth and Caregiver(s) scores to be on the sa
below.

3. Matching E-mail Address:

4. Verify Matching E-mail Address:

Foundations for Youth: Supporting Foster Parents
Child and Family Services

The next step is to enter the

Matching email address.
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This is always the caseworkers

email address. Every adult, as well a

the yOUth, who takes theassessment |if you want the Youth and Caregiver(s) scores to be on the saf

below.
must enter the caseworkers email

3. Matching E-mail Address:

address in this field. As a caseworkel |

@utah.gov

be sure you give your email address { ¢ Verify Matching E-mail Address:

@utah.gov

caregivers, the youth, and other adult
taking the assessment with a youth.

This allows all of the assessments

taken for a youth to be combined into

Matched Scored report.

[To have your Score Report sent to as many as three people, enter the e-mail address(es) in the box(
the Score Report for the current assessment. It will not include Youth and Caregiver scores.

5.E-mail Address:

6. Verify E-mail Address:

7.E-mail Address:

8. Verify E-mail Address:

9. E-mail Address:

10. Verify E-mail Address:

Click on the "NEXT" button to proceed with the assessment.

Save and Finish Later

The next screen is where you can
enter the email addresses of the
individuals who will receive a copy of
the assessment results. For example;
enter the email address of the foster
parent, and then verify that email address
by entering it a second time. Be sure and
enter your own email address so you
receive a copy of the report. You can

only enter three email addresses. If you

have more individuals to send the assessmentdbfgowvard the email you receive to them.

Sending the youth the assessment results is nmtraended. It is better if they see it

when you can discuss the results with them.

If you do not understand how to interpret the rssof an Ansell Casey Life Skills

Report, contact your region Transition to Adultibig Coordinator or your region trainers to

access the Ansell Casey Life Skills Assessmenmtitrgi

Foundations for Youth: Supporting Foster Parents
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¢

In addition to the Ansell Casey
Life Skills Assessment, there are
supplemental assessments. These ¢ :
be accessed by selecting the

assessment tab from the tool bar.

. casmy fumiy progamy - :_- 5

ife Skills

an | Rescurces | Group Datz Reports | TrEning

ssijienls (ACLSA)
n=a Al gl b ese ved,
E | te sleills ot yoathz =nc young acults, They zre

completcd cnlinz and avtomastically ccorcd witkin s2cordss The ascesomants arc
alwmy= free to u==,

Waen yar mrs reary 0 becin, dlirs nne af e fal neing | ks

! Tmpnrtant Nnte: This meh stk shan d 96 wiswed wth Netsra

a8 Navigatar nr

Microscft Inzamat =vplorar varsions 4.3 o1 grastas.

e

¢

l casey family programs

Assessments: Aansell Casey Life Skills Supplements

The Assessment Supplements are designed to help youth and young adults
who have specific life skills needs
Click here to access printable Assessments & Supplements.

Youth Caregiver
American Indian (@) O
Pregnancy O
Parenting Infants @
Parenting Young Children O
Homeless O
Youth Values O
Gay, Lesbian, Bisexual, o

Transgender & Questioning

There are seven supplemental
assessments, to identify the needs of youth
who are Native American, parents — or
soon to be parents, homeless, and Gay,
Lesbian Bisexual, Transgender or

Questioning youth.

The education supplements cove
youth from elementary school to post-
secondary school or training. These
supplements identify skills and
information a youth needs to be
successful academically at each of thes
levels and the particular needs of an

individual youth.

Education Supplements

The grade level labels are provided only as a guideline for selecting an Education
Supplement level and are dependent upon the students development level.

Click here to access printable Assessments & Supplements

Student Caregiver/ Educator
Education Level | - Upper

Elementary o o
Education Level Il - Middle or

Junior High School O O
Education Level Il - High School [ &) O
Education Level IV - Post o

Secondary Education or Training

Adobe Acrobat Reader is required to view the assessment score reports.

clke here to download the free Adobe Acrobat Reader.

sey Family Programs. All rights reserved

ev.org | Contact Us | terms of use
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Learning Plan:  previously Named "Life Skills Guidebook” TO |dent|fy plan n | ng needs and
Anindividual or group learning plan can be created using the Life Skills Guidebook . . .
(Guidebook). It outiines important life skills, and identifies activities and exercises that can Steps begln by Selectl n g the Learnlng
be used to teach youth. ltis designed to help both practitioners and caregivers develop a

customized life skills teaching plan

Plan tab from the tool bar.

Quick Start Guide

DO ACLSA Domains

O Assessment Build a learning plan based on your conversations and Assessment Supplement
= Score Reparts

art Gui
Click for a quick overview of the Guidebock and its new features, including the

new terminology and instructions for creating Group and Individual Learning
Plans.

Resource Guidebooks: Click on the link below to download or view a POF file

Then select the Ansell Casey Life

Learning Plan:|se=rensererers o

Anindividual or group learning plan can be created using the Life Skills Guidebook
(Guidebook). It outlines important life skills, and identifies activities and exercises that can
be usedto teach youth. Itis designed to help both practitioners and caregivers develop 3
customized life skills teaching plan.

Skills domain.

uick Start Guide

DOACLSA Domalins
O Assessment Build a learning plan based on your conversations and Assessment Supplement
Supplements 00 Bpts

Q de

Click for a quick overview of the Guidebook and its new features, including the
new terminology and instructions for creating Group and Individual Learning
Plans.

- ey | ife Skills

Home s | Learning Plan | Resources -
. |m:1_snmzmmmmm é S e
B Learning Plan: [t suspiemeis = —

o i You then select the domain the

(Guidebook). It outlines important life skills, and identifies activities g HomelE

Essuts;‘g:::i?:’;):l:\:t?egc‘;:;spién:d to help both practitioners and c « Housing & Money Menagement youth h aS Chose n to Wo rk On ; fo r exam ple’

- Belf Care

» Sodis| Relationships

Build a learning plan based on your conversations and ACLSA St . wos Lite Career plan n I n g .

.  Work & Stidy Skills
umgm Build a learning plan based on your conversations and Assessment Supplement

M&Mﬂﬁ Score Reports

S e
Click for a quick overview of the Guidebook and its new features, including the
new terminalegy and instructions for creating Group and Individual Learning
Plans
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Then select a specific area of the ‘=

domain, for example, employment.

Quick Start Guide

EEACL SA Domains

— sy L ife Skil

Learning Plan: ACLSA Domains == Career Planning

Career Planning:

p . . i
\ casey famiy programs " lfe S kl I IS

Learning Plan: AcCLSA Domains => Career Planning = Employment

Employment

There are 8 learning goals inthis area. Click on (.. prayiew or Print L:_-_Ur:nuj Plan
which learning goa toworkon

Quick Start GuideC (| c:rming Goal 1) Understand

K ACLSA Domains

Selecting the domain area will
display learning goals which can be
needs, or steps to meet needs, in the
Transition to Adult Living portion of
your Child and Family Plan.

For example; if you select Learning Goal
number 1 under employment, you have
“Understands the importance of
employment”. When this goal is

selected it takes you to a list of steps.

Selecting the learning goal and
the activities allows you to begin using
the Casey Website to build your
Transition to Adult Living Plan.

You then select the “add selection to

learning plan” button.

(Learning Goal 1] Understands the importance of employment.
Expectations:

Describe how needs and wants relate to employment.

Identify two reasons why people work (e.g., stahbility, to earn money, independence).
Explain two ways in which work affects one's lifestyle.

Describe different types of work experiences.

Listthree ways an adult can earn money and three ways a youth can earn money.

L = L

Life Skills Activities for Children
Earning Maney

Ready, Set, Flyl A Parents Guide to Teaching Life Skills
Employment #1
Employment #2
Employment #3

3
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(Learning Goal 6) Knows how to access resources to improve educational outcomes.

Expectations:

a. Mame at least two resources inthe community that provide tutoring, after school
programs and test preparation courses, as well as the costs associated with them.
Mame at least three resources in educational settings (e.g., guidance counselors,
advisors, student assistance, mentors, tutors).

Explain how to access these community resources.

b.

c.

Activities:
Creative Life Skills Activities
Activity 30

et, FIy! A Parents Guide to Teaching Life Skills
Study Skills #8

@@

Adding multiple learning goals and
activities allows you to approach a need in a
more holistic way. We will now add goal
number 6 under employment, “Knows how
to access educational resources to improve
educational outcomes” which will help you
build the steps needed to build the plan.

Then again select the “add selection

to learning plan” button.

Finally, let's select learning goal
number 7 under employment, “Understand
the importance of education and its
relationship to employment.” These three
goals and the accompanying activities will
be sufficient for this demonstration. As
before, select the “add selection to learnin
plan” button.

{Learning Goal 7) Understands the importance of education and its relationship to
employment.

Expectations:

a
b.
C.

ldentify personal values related to education.

Compare how individual needs and wants relate to education.

Explain the level of educationivocational training needed to achieve your
employment goals.

Activities:
Developing YourVision

Book 1

PAYA
Module 3, Education, Staying in School
Module 5, Education and Career Flanning

G

" yLLife Skills

Group Data Reports | T

Employment

There are 8 learning goals in this area. Click o
which learning goals the youth wants to wark on
below.

Quick Start Guide

K ACLSA Domains

Foundations for Youth: Supporting Foster Parents
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The next step is to return to the top
of the page and select the “Preview or

Print Plan” button.
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. casey family programs

ents | Learning Plan | Resources | Group Data Reports | Training

In the learning plan screen, select

Learning Plan: ACLSA Learning Plan Selection

In response to user feedback, Casey Family Programs has created two additional the Ilnk for Hlnd|V|duaI Llfe Skl”s

Life Skills Leaming Plans (farmerly known as the “session template’) from which
you may choose to create a learning plan. The original session template is also

available for those who would like to use that format. Learning Plan n

Pleagg

Group Life Skills Learn

group instructian.

Career Planning

skill Area: Employment

Learning Geoal 1: Understands the importance of employment

This will combine all of your cxpactations (Objectios)

At the end of the session, the youth will be able to:

Describe how needs and wants relate to employment.

Identify two reasons why people work (e.q., stability, to earn money, independence)
Explain two ways in which work affects one’s lifestyle.

Describe different types of work experiences

Listthree ways an adult can earn money and three ways a youth can earn money.

selected goals and activities into one

mon oo

document that you can copy and paste

Action Plan
. M f W The actions you take to reach your goals should be clear so you know exactly what to do. Identify who will do w|
|n | r rd d m n . help reach the goals - yourself, staff, and others
to a Croso t 0 ocu € t What activities or services will Who is responsible for doing it? When will it be acc
be done?

Activity 34
Creative Life Skills
It's inthe Bag

Eaming Money

Life Skills Activities for
Children

p. 60-61=

Employment #1
Ready, Set, Fly! A Parents

Career Planning

skill area: Employment

Select Learning Goal #1 and the

At the end of the 5 on, the youth will be able to:

Expectations.

Describe how needs and wants relate to employment |
Identify two reasons why people work (e.g., stability, to earn money, independence),
Explain two ways in which work affects one’s lifestyle
Describe different types of work experiences

o anp o

List three ways an adult can earn money and three ways a youth can earn money |

Action Plan
The actions you take to reach your goals should be clear so you know exactly what to do. Identify
help reach the goals - yourself, staff, and others

What activities or services will Whoao is responsible for doing it? When|
be done?

Foundations for Youth: Supporting Foster Parents June 2009 51
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select copy.

Right click with your mouse and

skill Area: Employment

The
help =

Career Planning

g Goal 1: Understands the importance of employment

Select Al

Search Live Search for Learning Goal 1..." : able to

View Selection Source

ate to employment]
hrk (e.g., stability, to earn money, independence))

SignupShield } e ifestyle
RoboFarm Toolbar =
1oney and three ways a youth can earn money
Fill Forms
Save Forms Action Plan

Customize Meru be clear so you know exactly what to do. Identify

Learning Goal 1: Understands the importance of employment.

Expectations (Objectives):
At the end of the session, the youth will be able to:

a.

b.

o

Describe how needs and wants relate to employment.

Identify two reasons why people work (e.g.. stability. to earn money,
independence).

Explain two ways in which work affects one’s lifestyle.

. Deseribe different types of work experiences
List three ways an adult can earn money and three ways a youth can earn money.

Then paste the goals and

explanations into a Word document.

Expectations.

Foundations for Youth: Supporting Foster Parents

Select Learning Goal #6 and th

C.

Mame at least three resources in educational settings (e.g., guidance counst

he costs associated with them,|

Explain how to access these community resources,

Action Plan

Child and Family Services
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i aal s 0 owe houu o ACCRCCEAR UL ES to iMprove educational outcomes.

Select All

Search Live Search for "Learning Goal 6...7 be able to:

Wigw Selection Source

SignupShield 3
1 educational seftin

Fhe community that provide tutoring, after school programs

(e.g., guidance counselors, advisors

RoboFarm Toolbar nmunity resources |
—  Fill Forms
Save Forms Action Plan

h Customize Menu =

uld be clear so you know exactly what to do. Identify who wi

‘What activities or services will Who is responsible for doing it? When will it
be done?

Activity 30
Creative Life Skills Activities

Right click with you mouse and
select copy.

independence).
c. Explain two ways in which work affects one’s lifestyle.
T h en p a.Ste th e g Oal S an d d. Describe different types of work experiences

explanations into a Word document.

Learning Goal 1: Understands the importance of employment.

Expectations (Objectives):
At the end of the session, the youthwill be able to:

a. Describe how needs and wants relate to employment.
b. Identify two reasons why people work (e.g., stability, to earn money,

. List three ways an adult can earn money and three ways a youth can earn money.

Learning Goal 6: Knows how to access resources to improve educational outcomes.
Expectations (Objectives):

a. Nameat least two resources in the community that provide tutoring, after school
programs and test preparation courses, as well as the costs associated with them.

b. Name at least three resources in educational settings (e.g., guidance counselors,
advisors, stullent assistance, mentors, tutors).

c. Explain how to access these community resources.

W Compare how individual needs and wants relate to education.
[Fplain the level of educationivocational fraining needed to achieve your employment

Action Plan
The actions youtake to reach your geals should be clear so you know exactly what to do. Identify
help reach the goals - yourself, staff, and others.

What activities or services will be done? ‘Who is responsible for ‘When|
doing it?

Foundations for Youth: Supporting Foster Parents
Child and Family Services

As before, select Learning Goal

#7 and the Expectations.

June 2009 53



Again, right click with your

mouse and select copy.

: _

of education and its relationship to employment|
Select Al

Search Live Search for "Learning Goal 7..."
View Selection Source

1l be able to:

| to education

Signupshield (@ and wants relate to education.
ocational training needed to achieve your employment goals
RaboForm Toolbar
Fill Forms Action Plan
Save Forms uld be clear so you know exactly what to do. Identify who wi
Customize Menu pers.
T Whhat activities or services will be done? Wha is responsible for When will it

doing it?

Boaok 1
Develaping Your Vision

Wodule 3, Education, Staying in School
PAYA

Expectations (Objectives):

advisors, student assistance, mentors, tutors).
c. Explain how to access these community resources.

employment.
Expectations (Objectives):

. Identify personal values related to education.

employment goals.

a
b. Compare how individual needs and wants relate to education.
c. Explain the level of education/vocational training needed to achieve your

Learning Goal 6: Knows how to access resources to improve educational outcomes.

a. Name at least two resources in the community that provide tutoring, after schoolf
programs and test preparation courses, as well as the costs associated with them.
b. Name at least three resources in educational settings (e.g.. guidance counselors,

Learning Goal 7: Understands the importance of education and its relationship to

into the Word document.

You can then manipulate the
word document to get needs and

steps that you want.

Foundations for Youth: Supporting Fos
Child and Family Services

Learning Goal 1: Understands the importance of employment.

Expectations (Objectives):
At the end of the session, the youthwill be able to:

o

a. Describe how needs and wants relate to employment.
b.

Identify two reasons why people work (e.g., stability, to ecarn money,
independence).
Explain two ways in which work affects one’s lifestyle.

d. Describe different types of work experiences

List three ways an adult can earn money and three ways a youth can earn money.

Learning Goal 6: Knows how to access resources to improve educational outcomes.

Expectations (Objectives):

a.

b.

Name at least two resources in the community that provide tutoring, after school
programs and test preparation courses, as well as the costs associated with them.
Name at least three resources in educational settings (e.g., guidance counselors,
advisors, stullent assistance, mentors, tutors).

Explain how to access these community resources.

Then finally, paste the goals and

expectations for learning goal number 7

54



Educational and Stable Employment Need:

John will know the importance of employment and the education he will need to achieve his

goals.
Steps:

Expectations (Objectives):
At the end of the session. the youth will be able to:
a. Describe how needs and wants relate to emplovment.
b. Identify tworeasons why people work (e.g.. stability. to earn money.
independence).
Explain two ways in which work affects one’s lifestvle.
d. Describe different tvpes of work experiences

n

e Listthree ways an adult can earn money and three ways a vouth can eam money.

Expectations (Objectives):

a  Name at least two resources in the community that provide tutoring, after school
programs and test preparation courses, as well as the costs associated with them.
b. Name at least three resources in educational settings (e.g.. guidance counselors.

advisors, student assistance, mentors, tutors).
c. Explain how to access these community resources.

Expectations (Objectives):

You can combine, add, and delete

The Casey Website generated
plan also includes activities with each
goal. These activities provide resource
for the foster parents, caseworkers,
youth, or other team members to teach
life skills or provide information the

youth needs.

Identify two reasons why people work (e.g., stability, to earn money, independence)
. Explain two ways in which work affects one's lifestyle

Describe different types of work experiences

List three ways an adult can earn money and three ways a youth can earn money

©an o

Action Plan
The actions youtake to reach your goals should be clear so you know exactly what to do. Identify who will do w|
help reach the goals - yourself, staff, and others

What activities or services will
be dane?

Who is responsible for doing it? When will it be acc

Activity 34
Creative Life Skills
It's in the Bag

Eaming Money

Life Skills Activities for
Children

p. 60-61=

Employment #1
Ready, Set, Fly! A Parents
Guide to Teaching Life Skills

Employment #2
Ready, Set, Fly! A Parents
Guide to Teaching Life Skills

Employment #3
Ready, Set, Fly! A Parents
Guide to Teaching Life Skills

Home | Assessments

Group Data Reports

Learning Plan: AcCLSA Domains => Career Planning = Employment

Employment

There are 8 learning goals in this area. Click on
which learning goa o wiork an

( >> Preview or Print Laarning

Quick Start Guide

K ACLSA Domains

to the Learning Plan. Then for example,

select Learning goal #1.

Foundations for Youth: Supporting Foster Parents

Child and Family Services

June 2009 55

information to create your needs and steps.

To access these resources, you go



Under the learning goals are the
activities — these activities are the
resources. One popular resource for
foster parents was developed by foster
parents, for other foster parents.

Selecting Ready, Set, Fiyom this

screen will take you to the Ready, Set,

Fly on the resource page.

(Learning Goal 1] Understands the importance of employment.
Expectations:

Describe how needs and wants relate to employment.

Identify two reasons why people work (e.g., stahbility, to earn money, independence).
Explain two ways in which work affects one's lifestyle.

Describe different types of work experiences.

Listthree ways an adult can earn money and three ways a youth can earn money.

L = L

Employment #2
Employment #3

el 3

Ready, Set, Fly! A Parent's Guide to Teaching Life Skills
This resource was developed byfoster parents for other parents to use when teaching lifg)
to be used in conjunction with the Life Skills Guidebook. It contains a series of activities 4
one-to-one instruction. For parents use with youth ages 8 and older.

Availaple-as-freerd

CLSA & the Life Skills Guideboo

To purchase hard copies of Ready, Set, Fly! call:
The Mational Resource Center at (918) 660-3700

Far orders of 500 ar more contact:
G.A Design Inc. at: http /iwww.nrcys. ou.edu/catalog/sh op him

At the Resource page you have the

option to access Ready, Set, FyEnglish

or Spanish. When you select the English

link, it takes you to the English version.

The manual has activities for eag
of the steps in the Ansell Casey Plan th
foster parents, caseworkers, or team

members can use.

Ready, Set, Fly!

A Parent’s Guide To Teaching Life Skills

CASEY FAMILY PROGRAMS

FOUNDATIONS FOR THE FUTURE

Foundations for Youth: Supporting Foster Parents

Child and Family Services
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. ‘ casey family programs

Resources:

Resources for ACL SA Guidebook

Resources for American Ind Supplement

Resources for Pregnancy Supplement

Resources for Parenting Infants Supplement

Olick here

Resources for Parenting Young Children Supplement

Click nere

Another way to get to the
resources is to select resources from the
tool bar. This will display resources for
the Ansell Case Life Skills Assessment
and for four of the supplemental

assessments.

¢

Selecting “Resources for the
Ansell Casey Life Skills Assessment

Guidebook” will take you to the list of

. casey family programs

Resources for ACL SA Guidebook

mrifdian Supplement

Resources for Pregnancy Supplement

Resources for Parenting Infants Supplement

Resources for Parenting Young Children Supplement

resources for the Casey Plan goals,
expectations and activities. fons
Casey Family Programs
via the Web site: hitp:/fwww.casey.org/Resources/Publications/ltsMyLifeEmployment

A Future Near Me/ The Path Before Me (FUTURE/PATH)
A Future Mear Me contains questions to guide a young adult towards self-sufficiency. The A
American Indian Youth learn tribal ways and skills that will enable them to move into their o
guide American Indian Youth towards responsible living. Both pocket guide resources, des
by the learner on their own arwith an adult. The books can be used with families, schools,
sharing circles and elders. Selfteaching tool.

Available From:
Mational Resource Center for Youth Services

1-800-274-2687 or order via the Web site: http:/f'www.nreys.ou.edu/catalog/product.p

$6.00 each plus shipping

Apartment Hunt

F MV S Jp U JEVE W I Y W " PN 1 S S S * M " S——

Foundations for Youth: Supporting Foster Parents
Child and Family Services

There are several types of
resources, some are free, some are
online, and some must be purchased. A

Future Near Meas a resource that has to

be purchased.
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Ready, Set, Flys a free resource

that can be accessed on line. You can

however, order hard copies for a fee.

Ready, Set, Fly! A Parent's Guide to Teaching Life Skills
This resource was developed byfoster parents for other parents to use when teaching lifg)
to be used in conjunction with the Life Skills Guidebook. It contains a series of activities 4
one-to-one instruction. For parents use with youth ages 8 and older.

Available as free pdf:

* Ready, Set, Fly! (English})

* Ready, Set, Fly! (Spanish)

* Quick Start Guide to Ready, Set, Fly! (English

* orusing Ready, Set, Fly! wit roseif the Life Skills Guidebook

To purchase hard copies of Ready, Set, Fly! call:
The Mational Resource Center at (918) 660-3700

Far orders of 500 ar more contact:
G.A. Design Inc. at: hitp /iwww

“caseylaﬂlvprc“;fa‘ﬂs : Casey S ki I IS

Matching Score Report - ACLS4

The Ansell Casey Life Skills

Organization ID: testing Youth ID: Aliciaaclsatest
Grade In School: 10th grade Youth Gender: Female
Primary Ethnicity: American Indian or Alaskan Native I have a Social Security number: Yes
Living Situation: With Relitives (not in foster care) I have a copy of my birth certificate:  Yes
Youth Age: 18 I have a photo ID: Yes
Youth 1/6/2005

Licensed foster parent, including  1/6/2005

kin

Other caregiver or guardian 1/6/2005

Service provider (e.g., 1/6/2005

caseworker, therapist, child care

waorker)

Mastery Score: The percentage of items answered very much like me (youth) or very much like the youth (caregiver).
Raw Score” The sum of the in of the naints possibla Not | ike Ma = 1 noint | Somewhat | ike Ma

parents and youth, as youth prepare to be

successful living on their own.

If you were unable to see the
arrow earlier in the training, here is it

location.

Foundations for Youth: Supporting Foster Parents June 2009 58
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Assessment, and the resulting report, are a

resources that can help caseworkers, foster



Resources

Beyond Consequences Live, Denver Co., August, 25, 2007.

Forbes, Heather T. & B. Bryan Post. Beyond Consequences, Logic,
and Control: A Loved Based Approach to Helping Attachment-
Challenged Children With Severe Behaviors. Volume |. Beyond
Consequences Institute, LLC: Orlando, Florida, 2006.

Foster Care by the Numbers by the Casey Family Foundation

Harris, L. (2008). Foundations for Youth. Utah Foster Care Foundation.
Perry, Bruce. (2009) Utah Child Welfare Institute.

Post, Bryan B. “How to Help the Angry and Defiant Child Educational

Guide: When Behavior Modification & Consequences Don’t Work”
www.postfamilysystem.com: 2003.

The National Child Traumatic Stress Network.

We have included a list of the resources usedhisrttaining.

If you have questions

feel free to contact: -1

= —
The Transition to Adult — 1=
Living (TAL) Program _ _
Administrator or TAL Child and Family
training team member Services
by calling 801-538-4100
for current names and
phone numbers.

March 2009
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